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To assume that one can simply have students memorize and rou-
tinely execute @ set of strategies s to misconcelve the mature of
strategle processing or executlve control. Such rote applications of
these procedures represents, In esseénce, @ true oxymoron—non-
strategic strategle processing,

—Alexander and Murphy (1998, p. 13)

I I the struggling readers in your content classroom routinely miss
the point when “reading” content text, consider teaching them one or
more of the seven cognitive strategles of highly effective readers. Cognitive
strategles are the mental processes used by skilled readers to extract and
construct meaning from text and to create knowledge structures in long-
term memory. When these strategles are directly taught to and modeled
for struggling readers, their comprehension and retention improve,
Struggling students often mistakenly believe they are reading when
they are actually engaged in what researchers call mindless reading
{Schooler. Reichle, & Halpern, 2004), zoning out while staring at the
printed page. The opposite of mindless reading is the processing of text by
highly effective readers using cognitive strategies. These strategies are
described in a fascinating qualitative study that asked expert readers to
think aloud regarding what was happening in their minds while they were
reading. The lengthy seripts recording these spoken thoughts (i.e., think-
alouds) are called verbal protocols (Pressley & AfMerbach, 1995). These
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protocols were categorized and analyzed by researchers to answer specific
questions, such as. What is the influence of prior knowledge on expert
readers’ strategies as they determine the main idea ol a text? {AMerbach,
1990b).

The protocols provide accurate “snapshots™ and even “videos™ of the
ever-changing mental landscape that expert readers construct during
reading. Researchers have concluded that reading is “constructively
responsive—ithat is, good readers are always changing their processing in
response to the text they are reading” (Pressley & Afflerbach. 1995, p. 2).
Instructional Aid 1.1, which follows shortly, defines the seven cognitive
strategies of highly effective readers.

According to the research. the most effective way to teach the seven
strategies is directly and explicitly. Instructional Aid 1.2 provides a lesson
plan template for teaching a cognitive strategy. while Instructional Ald
1.3 contains a sample lesson plan for teaching the summarizing strategy.
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“The book's major strengths are its ease of use and the range of approaches lo address many different
reading issues, You can read straight through for a host of ideas, or you can pinpaint axactly which
kind of strategy o explore.”

— Kristie Mary Betts, English Teacher
Peak to Peak High School, Lafayette, CO

“Baottom fine: This book is reader frisndly! Teachers in the content areas can quickly and easily find
specific ideas to help students.”

—Barbara L. Townsend, Reading Spacialist
Elkhorn Area Schoaol District, Wi

Orther “Books From Covipin Presa: ‘
T P Raising 7 Stratep Teach
= Flis f.bﬁ;:h- Them ALL

SURVIVE T PADERS to Read

THRIVE —

1 Thre Wavde o ke e j

e L2/

EI"EI‘FI rl i-hi:;n‘l“ Ekaimn L. NgEwm

IZEN: BTE-1-0128-0d5-4  |SBR- 578-1-41 3904351 ISEM: 5?8-0-7619-4621-2  |SBMN: 978-0-7618-4503-1



	952064-c
	952064-ix
	952064-x
	952064-xi
	952064-xii
	952064-001
	952064-002
	952064-003
	952064-r

